OBHS| Feedback Portfolio| Best Practice Guidance

Best Practice Guidance: The curriculum is clearly responsive to the identified needs of the students. How would

the child know?

Stuck in copies of Next Step Sheets containing clearly worded and student-friendly Next Steps.

There is a risk that feedback can be inaccessible/ incomprehensible to the student, particularly when it is feeding back on skills
not knowledge. E.qg. if a student didn’t make a clear and concise point which answered the question, they are unlikely to be able
to do it just by being told that they didn’t (even though it seems like a manageable piece of feedback it receive) — how do you
know what you don’t know? Evaluative adjectives such as ‘clear’ or ‘concise’ are relatively subjective and difficult for a student
to identify what they didn’t do, as they thought they were writing a ‘clear’ and ‘concise’ point — why would they be deliberately

trying to write anything but this?

Single lesson DIRT activities which offer an activity in which a student demonstrates immediate progress against
target are removed (see OBHS policy and justification) and replaced with well-planned, responsive resources

sequences of lessons.
Example 1 - Year 10 English
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A copy of part of the teacher’s Marking and
Feedback Record was shared with all
students.

1. The misconceptions box has been
used for the teacher to model how to
talk about the opening of a text.

2. Students were tasked with
identifying the right feedback
comment for them based on their
response. The teacher circulated
guiding them using open questions.
This activity responded to some of
the cynicism in the students as it was
clear the teacher had read all of the
students” work based on these
guiding conversations and made it
clear the narrative of the following
lessons would respond to key issues
arising.

Students then highlighted evidence
in their own responses to prove that
they had identified the right
feedback comment for them, and to
identify the key issue within their
current analytical response
approach.

The feedback comments are not
specific to the content of this
response, rather to the style of
analytical response, and are
therefore transferable.
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Over the next few lessons, activities were designed to target the issues identified during the teacher’s assessment

of the students’ books.

Below are some of the examples of the activities which were targeted towards students practising analysing the
impact of word-level choices specifically and with precision. These activities were designed to develop students’
ability to make precise and well-informed comments on the effect of writer’s choices without falling back on stock
phrases like interesting, or making empty comments. Sometimes students have a tendency to say things like, this
word shows us clearly how the character was really feeling. The problem here is that they have, in effect, said
nothing as they haven’t shown that they have understood how the character is feeling. They need to instead be
saying something like, this word clearly shows us the character is feeling frustrated and anxious.
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In this activity, the
teacher had identified
the words they wanted
the student to comment
on, and the student had
to come up with
synonyms and reactions
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Here, in the middle column,
students were having to
explore the specific
connotations of the writer’s
choices. The first column was
modelled by the teacher, the
rest completed working in
pairs.

Feedback was taken and
students added to their ideas
from the class discussion.
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In this lesson, students were presented with 2 different quality responses. They had to colour code both of the
responses based on the key (seen to the right). For this student, their focus (through direct questioning) was on
the ‘evaluation’ identified in the response, as these demonstrate the area of weakness from their initial response.

Once colour-coded, the students applied the mark-scheme to the paragraphs: to prove the importance of the key
ingredients of these types of responses.
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How to construct an answer
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extract: This can be seen when Katniss describes her
first attacker, “A boy, | think from district 9, reaches
for...” The commas build a sense of pace and panic
which is only further demonstrated by the character’s
doubt and confusion shown in the uncertain phrase ‘I
think”. This makes the momeat-dramatic-andwexeiting:

What you will be marked on:
Your level of

Assessing

| agree with the statement because the writer deliberately .reveals»
information slowly during this part so that the reader experiences
everythinginreal time’, with the character. This, along with the use of
the present tense, leaves the reader uncertain about the final

outcome
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Students later wrote a response to a new (unseen) extract of text. They were reminded to reflect on their previous
feedback and aim to improve their response in line with this. Students made a note of their previous feedback

underneath the question before starting their response.

You will see from the student’s response below that they use of vague and general phrases when commenting on
the impact of the writer’s choices has reduced significantly and the comments are far more specific and focussed.
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